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Teaching and
Leaming (CETL)

am always a little anxious at
the beginning of a new quarter.
The carefol preparation of
course syllabi, the rethinking of
new presentations of old subject
matter, the detailed and copious
taking of notes for lectures all contribute to the butterflies I experience as I walk into the classroom
on the first day.
Last quarter I was more anxious
than usual, not only because I was
assigned to teach my first class at
Kennesaw but because for the first
time in many years I didn't know
the students 1 was cxpectell to
teach. As a long time faculty
member on a Black campus, the
"who I taught" was never a reason
for anticipation. I knew those
students well. Most often they were
kids right out of the city high
schools and regardless of our differences, we all shared an important
cultural commonality - we were
Black. That race should be a consideration at all in 1988 bespeaks the

l

slowness of the American social
order to change. Unfortunately, race
does continue to be an important
dynamic in American life and in
American education. Last quarter in
my classroom at Kennesaw I learned
an important lesson about race and
its impact on teaching.

''Last quarter in
my classroom at
Kennesaw I learned
an important lesson
about race and its
impact on teaching!'
Although the inte1versonal
dynamics during the first day or
two of the course were rather stiff
and formal, by the end of the
second week the class and I had
settled into a comfortable rhythm.
Intellectually, 1 found my students
to be similar to those I had taught
for years, so I was caught offguard
by their reaction to one of my
assignments.
l11e assignment called for students
tu examine a group of pictures, and
then to tell in their own words the

EXCHA GE
main idea that the artist was trying
to convey. One of the mainstays of
composition teaching is helping
students develop cogent main ideas
or thesis statements. For this assignment I purposely chose the work
of Norman Rockwell since he has
great popular appeal. His paintings
lmk like photographs, and I
thought my students would better
understand the concept of developing a main idea if they used colorful, concrete images to stimulate
thought. After saying a word or
two about how Rockwell successfully captured the spirit of American life on canvas, I passed out
several of his paintings and asked
that they write the main ideas that
they thought Rockwell was trying
to express.
If you are familiar with Rockwell's
wurk, you are aware that his paintings arc celebrations of ordinary
American life. l11c paintings I pa'iscd
around were typical Rockwell
a
family gathered around the dinner
table at l11anksgiving, the wideeycd disillusionment of a little boy
when he discovers a Santa Claus
suit in his father's bureau drawer, a
little girl proudly showing off the
loss of '' tooth to her friend. These
were the pictures that gave my

students little difficulty. Their
understanding of these Rockwell
paintings were clear because they
touched memories and value systems
with which they were familiar.
But there was one picture that
evoked a different reaction.
Rockwell's painting of a little black
girl of 7 or 8 being escorted to
school hy National Cumdsmcn was
cause for serious concern. 111e main
ideas they developed were outlandish. -n1c painting shows clearly that
the little girl is on her way to
school for she carries her school
books and school supplies. The
marshalls wear badges and arm

hands. In the background, on a
wall just behind the figures one
faintly sees graffiti which says
"KKK" and "NICCER'.' A tomato
has been splattered against the wall.
Rockwell's sympathy is obviously
with rhc little girl who looks
straight <1hcad and walks with
dignity. She is a figur<.'. who commands our respect. At least so I
thought.
1( 1 my surprise, the main ideas
my students expressed all indicated
that the child had commitcd a
crime and was being hauled off to
jail by the marshalls. As best I
could I tried not to show my sur-
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prise at their responses. I then asked
what details in the picture brought
them to the conclusion that the little girl had done something wrong.
111cy pointed to the tomato that
had been thrown against the wall.
"She had been defacing property"
they said, "and was being taken
away by the police to be punished'.'
Their response created what
teachers call a teachable moment. I
explained to them that Look magazine had commissioned Rockwell to
do a painting which depicted the
forced integration of many schools
during the late SO's and 60's. When
I completed the explanation there
was an uncomfortable silence in the
classroom. As I left class that day I
wondered would their analysis of
the picture have been the same
had the child in it been white. Did
they come to such conclusions
because they were unknowledgcable
about recent American history, or
were their responses based on
stereotypes that say whenever a
Black person comes into contact
with the law the Black person is
usually at fault. Or, did I simply
read too much into their responses?
1() test some of my questions, I
conducted my own experiment.
When I returned home I asked my
own children to tell me what they
thought the picture was trying to
say. My seven year old immediately
said that the police were taking
care of the little girl. My 14 year
old said that the picture had something to do with integration and
the guards were protecting the girl.
Over and over again I asked people
in the Black community, old and
young, to tell me what they
thought the painting meant. Nut
once did I get the response which
my students gave. Admittedly my
experiment was unscicn tific, but I
believe it showed how we each
bring our own attitudes and belicfo
to hear on a situation, and we sec
out of eyes colurcd by our own

experiences.
My students bring to the classroom the baggage of white ethnocentrism. As members of the majority in a culture where the majority
sets the standard, they represent the
on the other hand, have lived an
existence that requires fluency in
two cultures. So the perspective
tends to be broader, though the
baggage still exists. The baggage I
memories
bring is of another sort
of water fountains marked white
and colored, of signs which said
"colored sit to the rear."
We all carry baggage into our
classrooms, for teaching is a human
exchange and baggage goes along
with being human. What then do
we have to give one another? Perhaps, no more than the diversity of
our experiences, and a respect and
understanding of that diversity. In a
composition class, the teacher soon
learns through what students write
how they think, what they think,
and the issues and concerns which
are important to them. By the end
of the quarter we had found the
common ground of our humanity
and these young men and women
(with all their cultural differences)
had become like my own children.
In Michael's weird hairstyles and
combative stance with authority I
saw glimpses of how my own son
might face the struggle to reach
maturity. In Kim's talkativeness and
love of twirling I saw my own
daughter grappling with a baton
and wanting so desperately to "strut
her stuff' on a football field.
It has been only ) ) years since
Brown vs. the Board of Education
eradicated separate but equal in the
schools. Thirty years is a short time
to change how people see each
other, but the classroom is a place
to begin. I am a pioneer and
together the students and I are
attempting to blaze new trails of
racial understanding.

G
S. Alan Schlact
Associate Professor of Business Law
Runner-up for the 1986-87 Distinguished Teacher Award

A

lthough we all have advanced degrees in our
teaching fields, few of us
have had any formal training in
teaching methods. Thus, we tend
to utilize the teaching methods that
our teachers used. Unfortunately,
not all of our teachers were good,
and even worse, we may not know
the difference. I began my teaching
career at Kennesaw College in 1980,
and I attempted to emulate those
college professors that I had liked.
Although I have found that imitation may be a sincere form of flattery, imitation does not always
result in the same outcome as the
original. I can model another's
methods, but the message may not
be the same. Therefore, the question remains: What common teaching method can any teacher use to
improve learning? I feel that the
answer is positive reinforcement.
My entire teaching outlook
changed dramatically after teaching
for almost a year. While grading
exams one night, I became frustrated
that several students were missing
an important point of law that I
had emphasized in class. My natural
response was to put a large minus
sign next to an appropriate number
of points. I then remarked to my
wife that no matter how much you
threaten students regarding the importance of certain material, they
seem to miss it anyway. Her
response changed forever my way
of teaching.
"No Wlmdcr they don't listen;'
she said, "You're using negative

reinforcement. Nobody likes to hea1
negative comments. Everyone likes
to be told that he or she did well.
Why don't you start using a system
of rewards and recognition to
prompt student achievement. Utilize
the ability of your students instead
of criticizing. Remember, half of
your class knew the correct answer.
I suddenly realized why I had disliked so many of my college and
law professors. I had always performed well under those teachers
that had caU';ed me to feel good
about my education. In fact, I had
left my law firm because the practice of law was filled with negative
reinforcement. Lawyers and judges
rarely say a kind word. Suddenly, I
became aware that students crave
that same feeling: recognition for a
job well done.
From that time on, my entire
teaching method changed. I involved
as many students as possible in class
discussions. I instituted a seating
chart to be able to address everyone by name. Class discussion
became Socratic in nature in order
to allow the students the opportunity
to understand the material themselves. Where possible, I utilized
everyday situations to fom1 the
basis of the discussion. I attempted
to personalize the questions as
much as possible so that the student would want to answer out of
self interest. I made a conscious effort to tell students that their answers and explanations were good.
No student's answer was wrong, it
just needed further discussion.
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Judy Holzman
Associate Professor of Spanish
Runner-up for the 1986-87 Distinguished Teacher Award
omctimes I feel as if I am a
long distance runner participating in the world's most
important relay race. The previous
runners on my team have run consistently well and I am blessed with
an excellent starting position. The
runners who follow me arc anxious
that I keep up the good race so
that they may have a sound start.
As a teacher of Spanish, I owe a
great deal to those who ran the
race so well before me. My secondary school Spanish teacher, college
French professor, graduate school
Portuguese professor and my major
professor are in many ways with me
everytimc I enter the classroom.
From each of these teachers I
received a gift which I hope to
pass on to my students.
My Spanish teacher in secondary
school introduced me to the discipline I now teach. She did so with
such thoughtfulness, patience, and
love that she made it impossible for
even the most unruly fifteen year
old to ignore the Spanish language
and its people. Her lessons were so
rich with cultural infom1atiun that
we were often not aware that the
painfol task of verb conjugation was
taking place. Verbs such as comer
(to eat), berber (to drink), cocinar
(to cook), were introduced and
p1~1Cticed while she helped students
prepare typical meals from the
Hispanic world. Test taking became
almost pleasurable because the
music of some great Spanish composers such as De Falla played softly
in the background.
The ultimate gift of this dedicated
teacher was a study trip to Mexico.

She arranged for all of the students
to live with Mexican families. Living with a native family was probably the single most important
aspect of my first trip to another
country. This experience reinforced
in a dramatic way all that had been
introduced during the previous year,
and I began to understand on a more
profound level her constant admo..
nition that we be "students of"
rather than "tourists in" other countries.
From my college French teacher I
learned a great deal about sensitivity
to the particular needs of students
and about the importance of being
joyful in the classroom. By the time
I started to study French, Spanish
pronunciation was so ingrained in
me that every time I opened my
mouth in French class I sounded
like a Spaniard in Paris. I was
embarrassed and confused. This
teacher refused to give up on me
and worked with me for many
hours outside the classroom.
Both in our private sessions and
in the classroom she approached
the teaching of French with great
excitement and enerl?'Y. During one
of our frequent private sessions to
correct my sad pronunciation, I
asked her how she maintained such
a joyful attitude, especially with
students like me who converted her
beautiful French into Spanish. I
have never forgotten her response.
She finnly believed that teaching
was a great honor and privilege.
leaching was an absolute joy
because it demanded that she leave
all \vorries and problen1s outside t )f
the classroom so that she was able
to concentrate on communicar ..

ing her area of expertise to a
new learner.
I think of these words frequently
as I walk down the halls of Kennesaw College towards my classroom. Many days my mind has
grown dull with the details of the
day, or my body has grown tired
because one of my children was
sick all night. But when my hand
touches the classroom door I know
that teaching something I love will
soon cure the dulled mind and the
tired body. What worked so wonderfolly for my French teacher is
now working for me.
My graduate school Portuguese
teacher probably taught me more
about specific techniques in language teaching than any other person. For twenty years he had served
as director of a large institute in
Brazil. From this experience he
learned the importance of emphasizing basic communication skills in
the classroom. He also learned how
important it was that students overcome their fear of making mistakes,
especially mal mistakes.
From the first day of class students
were expected to actively participate
in oral communication exercises.
Several exercises which he developed emphasized stretching very
basic language skills so that a higher
level of conversation might be
reached in a short period of time.
His constant cry was "Communicate, communicate -""" do not wony
about mistakes'.'
My graduate school maim pmfessm t>nriched my professional life
beyond measure by introducing me
to the relatively new discipline of

ING CONT.
Comparative and International
Education. This professor greatly expanded my world and at the same
time gave me the necessary tools
with which I might better understand it. He challenged me to
stretch my professional life in directions I had never even dreamed
would be possible.
TI10se who have run the race before me have most certainly given
me a solid starting position, and if I
am anything as a teacher it is because of their profound influence.
But I cannot fail to acknowledge
the influence of my colleagues who
are currently nmning the same
relay with me. My teachers insured
me a good start, but it is my colleagues at Kennesaw College who
keep me on the good path. My
fellow teachers, both in my discipline of foreign languages, and
those in other areas of study, are a
gifted group of teachers. I daily
learn from them, and many times
with their blessings, steal good ideas
from them for use in my classroom.
I have often thought that my classroom activities are much more the
result of a collaborative effort of my
colleagues rather than my own mdividual effort.
\Vhy do I nm this paiticular
race? I run it because it is a
privilege to help others learn a
language and a culture which I
love. I run it because it is a joy to
he with so many others who know
how important this race is. Most of
all 1 run it, carrying the good gifts
of my teachers and colleagues, with
the hope that the future will be
hcrrcr for all.

Tiw biggest change has been in
my exams. The goal is to accurately
measure learning, not memorization.
Thus, I allow students to prepare a
study sheet to bring to the exam.
This 'security blanket' lessens anxiety
and it forces students to review their
understanding of the material in
writing. The test then focuses on
comprehension, not the students'
ability to remember. Ul further this
feeling, students arc allowed the opportunity to explain answers to objective questions. A correct explanation will merit points even though
the student marked the wrong atL'.'Wer.
This tactic has all but eliminated
the familiar cry of "trick question!"
I also include short essay questions on each exam in order to utilize positive reinforcement to the
utmost. I use women and minorities
in my questions as often as males.
avoid using red ink when grading
and the result has been unbelievable. Students are intimidated by
the red com men ts and view them
as negative criticism. I have found
that comments in other colors are
cheerfully accepted. In addition, instead of using minus signs and
points missed, I use plus signs and
points accumulated. I also write
"GOOD" or "Well Done" somewhere on each student's paper. Mure
importantly, I want to reward those
answers that go beyond "good'.'
Thus, I give bonus points to those
students who go beyond the basics
in answering a question. Rather
than asking students to confonn
their thinking to mine, I rew<ml
students who suggest alternative
answers in addition to giving the

standard response. The bonus points
condition students to look for other
solutions instead of narrowly viewing the question.
Another important tactic is to
minimize an occasional bad grade.
Many good students experience an
occasional letdown, and they will
become discouraged or fmstrated as
a result. Thus, a class policy that
minimizes a poor grade (perhaps by
averaging it against the highest
grade and then substituting the

"Nobody likes to
hear negative com. .
ments. Everyone

likes to be told
that he or she

did well!'
average in place of the low grade)
will result in continued effort by
students despite a poor showing.
The underlying purpose of these
tactics is to teach students to think
fur themselves and to have confidence in their ability to learn. In
this regard, my wife always reminds
me of the saying, "Give me a fish
and I eat for a day. Teach me to
fish and I eat for a lifetime'.' As
President Siegel has expressed in her
invitational teaching presentations,
a teaching method that rewards and
praises accomplishments by students
will instill respect and a feeling of
"I can'.' Negative reinforcement becomes a self-folfilling prophecy.

••
Patti Reggio is the winner of the 1986;87 Distinguished Teacher Award

Interview conducted by Janis C. Epps

J!

P:

Patti, it was a great honor to
have been named Kennesaw'.5
1986-87 Distinguished Teacher. Ir
is clear that both your students
and your colleagues consider you
a great teacher, but how do you
evaluate yourself as a teacher!

I am a good teacher. It was a
talent 1 was born with. I think I

really do have an ability to take
things and break them down
into simple steps so that when I
teach no one is overwhelmed. I
first recognized this ability when
I was in college. Students in my
classes used to call me and ask
me to explain things to them.
One of the counselors at the
university began sending people
to me for help. So, I did a lot
of tutoring.

J:

P:

for being incorrect in my classroom. Many ideas need to be explored before hitting on the best
idea. I don't want their creativity
to be squelched. 1l1is can happen, unfortunately, if the teacher
makes the students feel uncomfortable for giving a wrong
answer. So, I try to phrase questions in such a way and ask students to approach problems in
such a way that no one will feel
embarrassed if they are incorrect.
I think that helps build confidence. Once I have freed students to make mistakes, the
students discover that they really
have some good ideas.

I suppose that your ability to
simplify complex concepts helps
break down the traditional fears
that many students bring to your
chemistry classroom.

Yes, I think you are right. I
teach General Chemistry, for
freshman chemistry students, but
I have also taught Fundamental
Chemistry for nursing students,
Physical Chemi$try for junior
level chemistry majors and advanced Analytical Chemistry for
senior level chemistry majors.
Regardless of the course, however, I have always believed in
creating a psychologically safe
environment in the classroom. It
is extremely important to me
that I enct.)liragc students to ask
questions. I emphasize to my
students that there is no

J:

P:

Do you find it difficult to create
this psychologically safe environment within the confines of the
typical structure of the lecture
classroom? How do you handle
your classroom?

It is a lecture and I always tell
them that if they have any questions, raise their hands. The first
day I tell them if a question is
way off the topic and I feel that
I really don't have enough class
time, then I will talk to them
immediately after class about it.
However, most of the time the
questions they ask are very pertinent to the material. I answer
every question no matter how
crazy it is, and I have had some
really crazy questions asked. But,
I try to be very accepting of
whatevec There are times in a
classroorn rvhen sornconc h~ts
asked a question and I have

later someone else asks the exact
same question. Of course, other
students know that question h;is
already been answered, hut I
would never berate a student by
saying, "I already answered that
question'.' I really try to make it
safe. I also pause after each
point. I stop and say, "Okay, are
there any questions?" Actually
having taught the courses so
many times, I know when there
should be questions. I'll say,
"Alright, nobody has a question?" Then I'll start seeing
hands go up.

J:

P:

J:
P:

Did you always teach in this
manner? Are there things you
are doing differently now, after
years of teaching, that you
think are better than when you
first started?
Yes, I have certainly grown as a
teacher. But even when I was a
student I used to watch the way
I was being taught. There are
certain people who taught me
who were especially good
teachers. I have tried to model
what I do after them. Over the
years I've learned that the more
strncture you give students, the
better they do. This is particularly trne at the freshman level.
didn't quite start out giving as
much strncture as I do now. For
example, now I set strict dead!in es for when their notebooks
something
and reports me due
I didn't used to do.
I am convinced that teaching is
your first love, but I know that
you are also involved in research.
Yes, I am interested in research
and I have been able, since I
have been here, to do both. I
need both. I love interacting

with people and I love explaining things, but I get to a p< lint
where ! am drained by it.

J:
P:

J:

P:

Yes, I think we all do.
I need something mentally stimulating, because I teach general
chemistry courses frequently.
111at means that I'm teaching
the same material basically. You
can spice it up a little, but
essentially it's the basics. If I just
did that all the time, I think I
would get bored. 111e research is
a challenge for me.
I understand that you are analyzing the molecular activities of
THC, the active ingredient in
marijuana. What is the nature of
this research?
The compounds in marijuana
belong to a cla5s of compounds
called cannabinoids. These compounds have been studied for
quite a while now for their
medicinal uses. They are used as
anti-glaucoma drngs to lower eye
pressure. They are used in conjunction with chemotherapy as
antiemetics to prevent vomiting.
They have also been used as
analgesics for pain relief. As
therapeutic agents, the problem
with these compounds is their
psychogenic activity. When you
give these compounds to people
not only do they get the desired
effect, but they also get high.
This side effect is considered a
liability in the drng industry. So,
what I have been doing first is
investigating the molecular basis
of the psychoactivity. What
could I change in these molecules to diminish their psychuactivity? Hopefully, I will be able
to design some therapeutic

agents that have reduced psychoactivity, but have enhanced
analgesic properties, for example.

J:

P:

Do your students ever get involved in your research? I would
imagine because you are involved
in research, students might get
excited and then themselves try
to get involved in a research
activity
We have a directed study program, and I have had four
students who have worked with
me as directed study students.
Each of these students worked
on my research project. I have
had a SALT student, Kaylar
Greer, working for a year now.
My SALT grant has been renewed, so she is still working on the
project. I have had two high
school students that received
Project Seed grants to work nn
the project. Each of these
students has been a co-author un
an abstract or a paper uf mine.
Several of these students have
delivered papers at state or
national meetings. I teach my
students how to use all the
equipment, how to work on the
computer for a few weeks, and I
give them some aspects of the

project that are pretty routine to
get started. Once they have
mastered these, I give them
something more sophisticated to
do. One of my Project Seed
students, Stephanie Cox, was
with me for two years. By the
second year she would just walk
m and I would say, "I want you
to work on this" and she went
to it. These students are bright.
They have ro be bright. But I
do with them what I do with all
my students
I try making the
abstract concrete. If they can get
the picture it is no longer an
abstraction. My research project
is very picture oriented. If I can
get a mental picture of what is
going on
then I can extrapolate to other things
take
good guesses
but if all I have
to work with are words on a
page I am in trouble.

J:

P:

If you had to single out one
aspect of your teaching which is
most important to you, what
would that aspect be?
111at is a very difficult question
to answer. I would have to say
that it is extremely important to
me that my students walk away
with concepts and pictures in
their minds. Chemistry can be
taught by rote. Students use this
equation and that equation and
cm learn to plug numbers into
an equation and get an answer.
Many times they have no feeling
for what the correct answer
should be. So, when I teach the
freshmen I will always stop
before I work a problem and say,
"Now before we start, let's think
about what \vould be a reasonable answer. Now think about it,
the volume is increasing, the
temperature is guing up, so what
will happen to the pressure?" I
try to, as much as possible, give
them a mental model. Anywhere
a model can he used, I use it, so

that they can reason their way
through to the answer. I tell
them that if they work a problem on a test and get an answer
which they know is absurd, but
don't have enough time to go
back and change it, then they
should wnte me a note on the
bottom, "I know the density of
this can't be less than 1 because
this stuff didn't float in water. It's
density has to be greater than l'.'
I will give them partial credit for
such a statement. That's to encourage them to think about a
picture. When they leave they
are not going to remember the
forn1Ulas, unless they use them
all the time. If they have a feeling for the material, then they
carry the concepts wherever they
go. This is really what I push for.
I do the same thing with the
Junior and Seniors at a more advanced level.

J:

P:

ing to get. I want you to look at
what you got. I do not want you
to do anything that isn't statistically valid in rejecting data.
You can't just say this point
doesn't look right, I'll just knock
it out'.' Again, I'll say I'll give
you credit for what you gm. If
you work it up correctly and you
write me a letter and you say, "I
don't know. This doesn't really
look right but ... " I don't want
to ever encourage them to be
dishonest with their data. 1 feel
that ethical training is an important part of scientific L'<-Jucation.

J:
P:

Your approach definitely encourages thinking, which is what real
education is all about. But how
do your students respond when
they don't get the expected
outcomes?

It is important that my students
understand that an experiment
sometimes doesn't give you what
you thought you were going to
get. A scientist should never
rake the numbers and pby with
them. Results are results! I want
them tu know this because later
on when they do other experiments, the results may not fit
their preconceived notion, and
they may be tempted to get rid
of data. 1l1at darn may be telling
them something that no one else
has ever seen before. If they
discard these data, then they lose
the chance to discover something
new. When I teach the juniors
and the seniors I always make a
big point of saying, "] want you
to think about what you are go-

J:
P:

Your day seems extremely busy.
I am here from 7 :45 in the
morning until about 6:00 p.m.
When I am not teaching I am
doing committee or research work.
At the beginning of the quarter
I was able to get some research
work done. When it gets hectic
toward the middle and end of
the quarter I have to abandon
the research work. For the last
two weeks I have alternated between my teaching responsibilities and my committee work. My
SALT student has been working
on the research project all
quarter. I have been supervising
her work, but I haven't been
able to do anything myself.
How do you see yourself in the
future? Do you think you will
continue to teach forever?
Yes, I think so. I think I would
have to. What I know about
myself is that l 'rn an extrnvert.
absolutely have to be around
people. I get very down if I'm
walled in somewhere by myself.
Teaching is a great way for me
to get all the interaction I need.
Now, sometimes I get too much
interaction and I'm exhausted,
but 1 think I will always need
to teach.
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he participation of the learner in
an instrnctional setting has long
been accepted as an enhancement
for effective learning. A frequently utilized
indicator of participation is the learner's
overt response to instrnctional material.
Allen (1957) writes that "the conditions for
participation require that some kind of
ove1t activity consciously be engaged in by
the learner as he is exposed to the communication" (p. 423). A long-established and
reasonably well-documented principle is that
overt responding facilitates learning (Byers
& Davichon, 1967; Gates, 1971; Henderson
& Swanson, l9 7 8; Hovland, Lumsdaine & ~
Sheffield, 1943; Piaget, 1952).
•
In the typical classroom at Kennesaw
":
College, most learners have few opportunities ~
to actively participate in the instrnctional
process. Aside from discussion and occasional debate, the teaching process in our
classrooms most frequently involves the oneway transmission of information by lecture.
Large class sizes, the absence of teaching
assistants, and the unpredictablity of alternate methods all contribute to the lecture's
durability as our teaching technique of choice.
This article discusses methods used in my
psychology classes to bring students into active participation with course material. The
methods arc board games and audiovisual
lesson production. Board games actually involve two pedagogical processes: the production and the 1L~e of the game. Both of these
processes can provide students with a stimulating and challenging approach to considering the course material. On the other hand,
viewing student audiovisuals can be an instructive process, but it is the student's involvement in lesson research, planning and
delivery of the audiovisual that lights the
educational spark. I often hear comments
attesting, "I got into this project so much
that I think I'd like to do this again'.'
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The production and use of board games
have unlimited possibilities given the fertility
of student imagination and the breadth of
the content of most courses. Aside from the
benefits of active participation, the use of
board games offer other advantages (cf.,
Olivas and Newstrom, 1981):
• Change of Pace - Games provide an
alternative instructional set that may
enhance motivation of the instructor
and the students because it is different.
• Modified Learning Climate - The instructional climate changes from a formal and passive one to a more informal one. Under these more relaxed

•

•

conditions, some students are more
attentive and receptive to course
content.
• Peer Interaction-Students are often
better able to teach certain concepts
to each other because of their perspective on the material. Games provide a
nonthreatening atmosphere.

PRODUCTION OF GAMES:
Outcomes for Students
The actual student production of games
can provide some degree of the same benefits as those just listed for the use of games.
The greater benefit of the production process for students, however, may accrue in
the following areas:
• Critical Thinking: Students acquire
experience in gathering infom1ation
gained in the course; analyzing its
relevance to the course; and synthesizing important or pertinent aspects for
inclusion in the game.
• Planning and Problem#solving: The
creation and pnxluction of a game requires a great deal of planning, particularly when a team of students are
working together. TI1e steps necessary
for project completion must be delineated; tasks must be allocated and
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assigned a deadline; and materials
must be anticipated and located.
Inevitable snafus in the production
process must be compensated for m
omected.
Creative Thinking: Students are
encouraged to develop game content
using infonnation directly from the
text and lectures. By including this information in the context of a game,
students must think about course content in an entirely different way.
Grading is partly based on how imaginatively the subject matter is
thematically linked to the game board,
rules, and course of play.
Knowledge Application: An obvious
benefit of student game production is
that they are challenged to apply their
knowledge of the subject matter in
simulated situations, question construction, and other areas demanded by
game development.
Teaching as Learning: The experience
of teaching a subject to others usually
requires a depth of understanding that
results in enhanced learning.
Motivation: While producing or using
games does not have universal appeal
to all students, must students who
select this project have an enjoyable
experience. As a result, the task
becomes less a labor for grades, and
more a labor to create an enduring
product that often engenders a sense
of personal accomplishment.

Guidelines
Students in my Psychology classes are
given tremendous latitude to develop game
cuncepts. The basic rules are:
1. The game must teach.
2. Content should he based on a discrete
or manageable area of course content.
3. TI1e game must be interesting to play.
Students <ire advised to review other commercial hoard games for ideas lHI principles
uf pby and structure. In many students'
minds, a hoard game represents an "easy"
project option: develop a colorful square
Monopoly-type board, generate questions
·11111
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make game pieces, and voila! These students are frequently daunted when informed
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that the game must go beyond the "answermove" sequence of play. A good grade
depends on how well the action and structure of the game relates to topic area being
taught.
In psychology, for instance, dreams and
other states of consciousness are popular
topics. Tri guide students away from a bland
or pedantic Monopoly or Trivial Pursuittype treatment of the subject, I review their
preliminary formats and make suggestions
like:
"Have you considered including questions of difficulty and then allowing
bonus 'moves' for correctly answering
them? Or perhaps providing the bonus
in tem1s of a 'Free Dream Interpretation' card that could be used later in
the game for advancement or getting
out of trouble'.'

"It might be more challenging to the
players if you structured the board
with various areas such as "Nightmare
Alley,' or 'R.E.M. States'. Then draw
cards with questions or tasks related
to these topics. Or designate penalty
zones where turns are lost or something is forfeited'.'
"Your game provides an excellent
vehicle for a problem-solving task. •
Players could pick up clues as they
move along the board. When they
have enough clues, they could venture
a guess to a particular question or
problem. A correct guess could win
or provide advancement in the game,
while a wrong guess could incur a
penalty or loss'.'
Students invariably appreciate this
of advice and usually quickly see the value to
their game development. This monitoring of
the game production process could end up
being a time consuming process. I have
learned over the years, therefore, to provide
substantial advice at the beginning uf the
project's planning phase. It is alsu helpful to
allow students to see previously-developed
games as concrete models for their efforts.
An effective g:mw req11ires considemhle
planning ancl adequate research and testing.
1() :1ssist studenrs in cultivating these skills,
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provide the following guidelines:
GRADUATION

l. Read the chapter(s) on your topic area.
2. Make lists of the following:
/" /
b. maior theon~ts
components.

5.

6.
7.
8.
9.

include in your project.
Divide topic into discrete areas and
assign group members to develop information in those areas. ll1is must be
presented to instructor befrire proceeding.
Brainstorm ideas on how to develop
the game. Record these ideas.
Sort through ideas and decide on a
format.
Decide how to incorporate the infom1ation into the fonnat you selected.
Develop a list of specific tasks involved
in completing your game. Assign these
to group members.

Incidentally, these guidelines apply to the
development of other kinds of projects as
well. There are additional game requirements
that I have developed as a result of my experience with games. These requirements
help to preserve the instructor's sanity and
improve the quality of the final product.
ll1ey include:

Do not use all true-false questions. Do
not make answers (or definitions) too
long and/m too specific.
Game boards should not be rolled, but
they may he folded flat.
For each person in group, a separate
deck of questions is required. (111is
helps to equalize the work and grading
criteria.)

Disadvantages

hmnatively test the game before
finalizing it.

Conclusion

Board must be visually appealing and
durable (no paper bags) and reasonably
sized (preferable, but not necessary
that it folds into box).
Clearly interpretable game rules must
be included. (This comes as a total
surprise to some students.)
All game components must be housed
tugethcr in as small a box as possihle.
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Include a sufficient number of question/problem cards to sustain a long
game.

Vary the level of difficulty of the
game questions or problems.
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Submit an abstract of game, with
names of developers, date, course
name. This helps professor to keep
track of grades, because this information can be kept with tenn papers and
other conventional assignments.

The disadvantages of this type of project
should also be considered by the instructor.
Among them, the probability of receiving
shoddy projects (on the back of a Rich's
box); the inability of some students to see
the shortcomings of their efforts; the insecurity of some students to participate in
classroom play (team play can sometimes
remedy this); too much imposition of your
own ideas into a game's development;
logistical difficulty in monitoring the game's
development, and resounding boredom in
the classroom when a game is played.

Obtain prior approval before beginning
development of the game. Notify instmctor of substantial changes.

~
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While the student development of instructional games is a complex and potentially time-demanding process f(Jr both
students and professor, the rewards can far
outweigh the costs. 111erc is not much that
can match the satisfaction of student players
immersed in the subject matter and enjoying it. Similarly, the student developers
have mastered an area of knowledge and
produced a product that cm enhance their
self-esteem and cam the respect of classmates.
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ennesaw College stands
ready to observe its Silver
Anniversary, and part of
that important event is BIO-FEST,
a year-long study and celebration of
biography.
The proper anniversary tribute for
a college is an observance that celebrates the creativity of the human
spirit; the many methocl5 of analysis
used in learning, interpreting, and
teaching; and the pernianent value
of institutions and ideas.
Biography focuses directly on the
human being as shaper and interpreter. A long-lived teacher whose
evaluations are in order, whose
portfolio meets any review, and
whose record has gained tenure,
biography speaks in many voices
and offers many perspectives. Therefore, the college has chosen biography as a means by which the Silver
Jubilee can assess and appreciate
the centrality of teaching.
BIO-FEST will begin May 16,
1988, and conclude in May 1989.
The opening event will mark the
anniversary of James Boswell's
meeting Samuel Johnson on May
16, 1763, a meeting that culminated
years later in Boswell's Ufe of
Johnson. In that biography is the
record of a man who failed miserably at tead1ing boys but who
became a teacher to millions.
Three main events and several
supporting events will mark the
joint anniversary - two hundred
twenty-five years for Boswell's
meeting Johnson and twenty-five
years for Kennesaw College:
May 16 8:00 Address by Inna
S. Lustig
May 17 12:15 Panel discll~sion
with Inna S. Lustig
and Justin Kaplan.
May 17 8:00 Address by
Justin Kaplan

Jo Allen Bradham
Associate Professor of English

Professor Lustig wa5 the managing
editor of the Private Papers of James
Boswell at Yale, 1975-85 and editor
of the two volumes Boswell, the
AJ)plause of the Jury, 1782-1785 and

Boswell, the English Experiment,
1785-1789. She is a founder of the
journal Biography and immediate
past president of the Auchinleck
Society. Her articles on biography
appear in the Modem Language

Review, Papers of the Bibliographical
Society of America: Studies in
Eighteenth~century Culture, and
Modem Philolq,ry. She has prepared
a volume for the Augustan Reprint
Society and served as an expert
reader for the National Endowment
for the Humanities. Professor Lustig
will open the conference by talking
about the problems and promises
that ensued from the legendary
meeting of Boswell and Johnson.
Justin Kaplan, who has won the
Pulitzer Prize and the National
Book Award in Arts and Letters for
his Mr: Clemens and Mark Twain
(1967), and the National Book
Award in Biography for Walt Whitman (1980), writes and speaks to an
international audience on the theory
and practice of biography. He is the
author "The 'Real Life"' in

Bioi.,rra/>hy as High Adventure (1986)
and an analysis of biography today
in the New urrk Times Book Revieu;,
April 19, 1987. The Dictionary of
Uterary Biogra/Jhy for 1986 selected
him to write the prefatory essay.
Mr. Kaplan will speak on

biography today.
During April and May, Continuing Education will sponsor a sixevening series: "Spend an Evening
with ... " Each evening will concentrate on a different figure; each
will have as leader a different
biographer or student of biography.
We can learn by spending an evening with Carson McCullers, with
Virginia Spencer Carr as leader; an
evening with political biography
with George Beggs as leader; an
evening with John Hope with
LeRoy Davis as leader; an evening
with May Sarton with Elizabeth
Evans as leader. Another evening
will explore the life of an American entrepreneur.
Other events will support the
spring 1988 events of BIO-FEST,
and during 1988-89, four other main
speakers will visit the campw;.
Faculty members will lead discll~
sion of biography; the Readers'
Theatre will present works drawn
from biographies, autobiographies,
journals, and diaries. Films, book
exhibits, and special classes will
round out BIO-FEST. A special
issue of the Kennesaw Review
will carry the texts of the six
main speakers.
Biography teaches, for to look at
it is to know the subject, to know
the times, and to know the author.
Writers of biography are always
within the biography and inseparable from the portrait of the subject. Biography is for analysts of
structure, ideas, and style; but
biography is also for everyone. It
has become the most popular form
of reading in America, according to
the New Ycnk Times Book Review.
But for those of us who teach at
Kennesaw, not the least role of
biography is that of being our professional colleague
teacher.

